
 
Measurement & Evaluation 

 
          Evaluation is one of the most crucial concepts of the educational process. It is a 
very complex operation whose results are not completely obvious as many variables 
come into play. One of these variables is the test-designer and his / her personal stand 
vis-à-vis what the society expects from the general objectives of education. The second 
variable is the curriculum, namely, the materials and the teaching methods as well as 
the theories which underlie them. The main difficulty facing evaluation in education 
resides in the fact that we cannot measure aspects of the personality of an individual, 
and the development and changes which have taken place in the same way as we 
measure length and weight. The operations we usually aim to realize in education and in 
evaluation are mental operations which cannot be easily observable. The means 
whereby we try to know about them is their indirect appearance. Therefore, the results 
we get from evaluation are almost approximate. In spite of the up-mentioned 
difficulties, the development in research in psychology and education has resulted in 
improving ways of observing and measuring. This development doesn’t mean that all 
the difficulties and problems have been overcome.   
 
- What Is Evaluation ?  
           Evaluation is a purposeful, cyclical process of collecting analyzing and  
  interpreting relevant information in order to judge and make educational decisions. 
Evaluation may focus on the quality, appropriateness, worth or relevance of teachers, 
students, classroom instruction, instructional materials and activities, or whole courses 
or programmes of instruction. The process of evaluation includes different stages and 
aspects such as measurement, assessment, appraisal and judgment.  
    
            Researchers and linguists distinguish between two types of evaluation. They talk 
about “the formative evaluation” and the “summative evaluation” . The formative 
evaluation is the ongoing correction and assessment directed at specific bits of learner-
produced language with the aim of bringing about improvement. The type of evaluation 
involved here is called ‘formative’ since its main purpose is to ‘form’ : to enhance, not 
conclude, the  process of learning. Distinct from this is the evaluation usually termed 
‘summative’ , where the teacher evaluates an overall aspect of the learner’s knowledge 
in order to summarize the situation: how proficient he or she is at a certain point in 
time, for example, or how much he or she has progressed during a particular course .  
          Summative evaluation may contribute little or nothing to the ongoing teaching / 
learning process; but it is a part of the teacher’s job, something we need to know how to 
do effectively . 
          Measurement and assessment are two aspects of evaluation. Assessment is the act 
of collecting information on individual learners’  performance , proficiency and 
achievement. Measurement is the process of finding the size, quantity or degree of 
something. Measurement implies the existence of tools, skills and criteria.  

 



Ways of Gathering Information for Assessment 
 
1- Tests : The most common way of gathering information for assessment is   
               through tests ;the usual criterion is an arbitrary level which the learner  
               is expected to have reached; and the result is generally expressed  
               through percentages. 
   
2- Other sources : There, are, however, various problems with tests as basis for 
summative evaluation: they are a one-off event which may not necessarily give a fair 
sample of the learner’s overall proficiency; they are not always valid (actually testing 
what they say they are) or reliable (giving consistent results); and if they are seen as the 
sole basis for a crucial evaluation in the learner’s career, they can be extremely 
stressful. 
Other options do, however, exist . These are summarized below; or see Brindley (1989) 
for a more detailed discussion. 
    1. Teacher’s assessment: The teacher gives a subjective estimate of the     
        learner’s overall performance .  
 
    2. ongoing- assessment: The final grade is some kind of combination of the  
        grades the learner received for various assessments during the course. 
       “ Testing should be an integral part of instruction. The main purpose is to 
       know how well the pupils have mastered each step or unit so that teachers  
       can make necessary modifications in the process of teaching. For these 
       reasons assessment should be present in almost  every lesson .”  
  
    3. Self-assessment:The learners themselves evaluate their own performance,    
        using clear criteria and weighting systems agreed on beforehand.  
 
    4. Portfolio:The learner gathers a collection of assignments and projects                
done over a long period into a file; and this portfolio provides the basis  
       for evaluation .                               

 
Assessment  

 
          The last  two decades have witnessed a marked increase in the teaching of  
English as a foreign language at the primary level in many countries . This trend has 
come at a time when the field of  EFL / ESL  is witnessing a shift from structural 
teaching approaches to communicative , humanistic , and learner-centered approaches . 
These approaches suggest teaching  methods and techniques that help learners acquire 
the language in an anxiety – reduced environment . 
 
          Consequently , the assessment of students' progress and achievement in EFL / 
ESL classes should be carried out in a manner that does not cause anxiety in the 
students . As new EFL / ESL curricula have moved in the direction of developing 
communicative skills through the integration of language and content as well as 



language skill integration , the traditional paper-and-pencil tests no longer cover the 
variety of activities and tasks that take place in the elementary classroom . The 
summative form of testing that permeated the additional curricular would not be fair to 
students whose studies are based on communicative activities . Fortunately , the field of 
evaluation has witnessed a major shift from strictly summative testing tools and 
procedures to a more humanistic approach using informal assessment techniques that 
stress formative evaluation ( O'Neil 1992 ) .   
 
Why Do We Need To Use Classroom Assessment ?    
  
           Classroom assessment provides information to help make decisions about 
students , curricula and methodology . Specifically , we assess to make decisions in 
order to meet student needs and teacher purposes .  
 
   Students Needs. Assessment helps in : 
 

• Determining student strengths and weaknesses  
• Determining learning styles of our pupils  
• Learning about student interests in various topics  
• Placing students into learning groups based upon achievement and personality 

factors . 
• Monitoring and following the progress of individual pupils  
• Diagnosing the group's learning progress as a whole  
• Providing feed-back about students' achievements 

 
     Assessment helps the teacher in : 
 

• Planning instructional activities  
• Discovering what pupils have learned and what they still need to learn 
• Deciding what to teach next  
• Determining how to adapt instruction for student needs and learning styles 
• Determining which content to include and which content to exclude from 

instruction  
• Evaluating the effectiveness of out teaching methods 
• Assigning grades and giving other feedback to students  
• Giving feedback to parents 
• Giving feedback to other teachers in the school and the principle 
• Communicating with other professionals in order to provide more effective 

instruction 
 
 
 
 



Basic Principles Of Classroom Assessment :- 
 

• Multiple Formats .  Effective classroom assessment uses multiple formats to 
assess pupils in a variety of different ways and in a variety of context . 

 
• Clear Purpose . Effective classroom assessment must have a clear purpose 

and reflect what children have actually learned about using the new language . 
 

• Part of Instruction . Effective classroom assessment is included in actual 
classroom instruction . In this way , assessment supports and enhances 
learning . Assessment of this type takes place prior to , during and following 
instruction . Effective assessment looks at what we teach and the way we 
teach it . 

 
• Provides Useful Feedback on Learning . Effective classroom assessment 

provides feedback to improve learning for the teacher , parents , other teachers 
and for the learners as well .  

 
• Recorded Efficiently . Effective classroom assessment provides information 

which can be recorded in an efficient manner and be used to make decisions 
about instruction . 

 
What Kinds of Instructional Decisions are Informed by Classroom 
Assessment ? 
 
Assessment can help us make decisions before , during , and after instruction ( Nitko , 
2000 ) . 
 
Before Teaching  
     You need to ask yourself the following questions before teaching : 

• What input do my pupils need to learn during the next day , week , month ,  ? 
• What abilities , interests ,…. of my students do I need to take into account as I 

plan my teaching activities ? 
• What materials are appropriate for me to use with this group of  students ? 
• In what learning activities will my students & I need to be engaged as I teach the 

lesson ? 
• What learning targets do I want my students to achieve as a result of my 

teaching? 
• How should I organize and arrange the students in the class for the upcoming 

lessons and activities ? 
 
 
 



During Teaching  
     You need to ask yourself the following questions during your lesson 
 
• Is my lesson going well ? Are students learning ? 
• What should I do to make this lesson / activity work better ? 
• What feedback should I give each student about how well he or she is learning ? 
• Are my students ready to move to the next activity in the learning sequence ? 
 
After Teaching  
      After you finish teaching , ask yourself the following questions 
 

• How well are my students achieving the short and long-term 
instructional targets ? 

• What strengths and weaknesses will I report to each student and to 
his parents ? 

• How effectively did my pupils learn this material ? 
• How effective are the curriculum and materials I used ? 

 
Classroom assessment can help you answer all of the above questions . 

 
The Need for Tests 

 
      We have seen why tests are mistrusted by many language teachers. We have also 
seen that this mistrust is often justified. One conclusion drawn from this might be that 
we would be better off without language tests. Teaching is ,after all the primary 
activity; if testing comes in conflict with it, then it is testing which should go, especially 
when it has been admitted  that so much  
testing provides inaccurate information. This is a plausible argument - but there are 
other considerations, which might lead to a different conclusion. 
      Information about people’s language ability is often very useful and sometimes 
necessary. It is difficult to imagine, for example, British and American universities 
accepting students from overseas without some knowledge of their proficiency in 
English. The same is true for organisations hiring interpreters or translators. They 
certainly need dependable measures of language ability.    
      Within teaching systems, too, as long as it is thought appropriate for individuals to 
be given a statement of what they have achieved in a second or foreign language, then 
tests of some kind or other will be needed. They will also be needed in order to provide 
information about the achievement of groups of learners, without which it is difficult to 
see how rational educational decisions can be made. While for some purposes teachers’ 
assessments of their own students are both appropriate and sufficient, this not true for 
the cases just mentioned. Even without considering the possibility of bias, we have to 
recognize the need for a common yardstick, which tests provide, in order to make 
meaningful comparisons. Among the purposes of testing are the following:  
  *To measure language proficiency regardless of any language courses that   



    candidates may have followed.  
  * To discover how far students have achieved the objectives of a course of  
    study.  
  *To diagnose students’ strengths and weaknesses, to identify what they know 
    and what they do not know.  
  * To assist placement of students by identifying the stage or part of a 
    teaching programme most appropriate to their ability.  
    
      If it is accepted that tests are necessary, and if we care about testing and its effect on 
teaching and learning, the other conclusion (in my view, the correct one) to be drawn 
from a recognition of the poor quality of so much testing is that we should do 
everything that we can to improve the practice of testing. 
 
      Davies (1968:5) has said that ‘the good test is an obedient servant since it follows 
and apes the teaching’. I find it difficult to agree. The proper relationship between 
teaching and testing is surely that of partnership. It is true that there may be occasions 
when the teaching is good and appropriate and testing is not; we are then likely to suffer 
from harmful backwash. This would seem to be the situation that leads Davies to 
confine testing to the role of servant of teaching. But equally there may be occasions 
when teaching is poor or inappropriate and when testing is able to exert a beneficial 
influence. We cannot expect testing only to follow teaching. What we should demand of 
it, however, is that it should be supportive of good teaching and, where necessary, exert 
a corrective influence on bad teaching. If testing always had a beneficial backwash on 
teaching, it would have a much better reputation amongst teachers. 

 
What is to be done ? 

 
       The teaching profession can make two contributions to the improvement of testing: 
they can write better tests themselves, and they can put pressure on others, including 
professional testers and examining boards, to improve their tests.  
        Language testers sometimes asked to say what is ‘the best test’ or ‘the best testing 
technique’ . Such questions reveal a misunderstanding of what is involved in the 
practice of testing. In fact there is no best test or best technique. A test which proves 
ideal for one purpose may be quite useless for another; a technique which may work 
very well in one situation can be entirely inappropriate in another. What suits large 
testing corporations may be quite out of place in the tests of teaching institutions.    
   
        In the same way, two teaching institutions may require very different tests, 
depending amongst other things on the objectives of their courses, the purpose and 
importance of the tests, and the resources that are available. The assumption that has to  
 
 
be made therefore is that each testing situation is unique and so sets a particular testing 
problem. It is the tester’s job to provide the best solution to that problem.  
 



Characteristics of Good Questions: 
 

  * Clear.                  * straightforward .                       * Challenging.                        
  * Concisely worded and easily understood.              * Simple.                            
  * Suitable for the purpose it is being used for.          * Adapted to the students. 
  * Thought-provoking.    
  * Related to the learning objectives.  
  * Requires an open, rather than closed response.  
  * Requires more than a few quick words to be answered. 
  * Prepared and thought out in advance, yet they seem spontaneous .  
 

Characteristics of a Good Test  
.Validity : A valid test measures what it ought to be testing .For example,  a 
    test that is designed to measure control of grammar becomes invalid if it  
    contains difficult lexical items.  
.Reliability:  A test should provide consistency in measuring the items being   
    evaluated. In other words, if the same test is given twice to the same pupils,  
    it should produce almost the same results. 
.Practicality: A practical test is easy to administer and to score without  
    wasting too much time or effort. 
.Comprehension: A good test should be comprehensive, covering all the  
    items which have been studied. This enables teachers to know accurately  
    the extent of the students’ knowledge. 
. Relevance: The items of an effective test should measure reasonably well  
    the desired objectives or achievement.  
.Balance: A practical test evaluates both linguistic and communicative  
    competence. That is, the items of the test must reflect the students’ real           
    command of the language with regard to appropriateness and accuracy. 
.Economy: An efficient test makes best use of the teacher’s limited time for  
    preparing and grading, and of the student’ assigned time for answering all  
    the items. Thus oral exams with classes of thirty or more students are not  
    economical since they require too much time and effort. 
.Authenticity: The language of a test should reflect everyday discourse. 
.Difficulty: The test questions should be appropriate in difficulty, neither too  
    hard nor too easy. Moreover, the questions should be progressive in  
    difficulty in order to reduce stress and tension. 
.Clarity: It is essential that questions and instructions should be clear so as to  
    enable students to know exactly what the examiner wants them to do. 
.Objectivity: The questions and answers should be clear and definite so that  
    the marker would give the score a student deserves.  
.Time: A good test is one that is appropriate in length for the allotted time. 
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