
Classroom Management and General Tips 
1. Arrange the seating to help 
The spoken language is about people talking to each other. If students are sitting in 

straight lines facing the back of each others necks, this is not easy to do! 

Fortunately it isn't a rule that students have to sit like that. You should be prepared to re-

arrange the desks — both for your language lessons and sometimes even for a particular 

activity so that it is both easier and more natural for students to see and talk to each other. 

For the typical class of perhaps between 5 and 15 students one of the following 

arrangements would probably be best. 

 

 
 

For a school class of perhaps 30 it is probably best to use the conventional arrangement 

for activities which are centered upon the teacher, but to allow students to move either 

their desks or at least their chairs for pair and group work. 

If pair and group work is a novelty, students will take a long time to move and find the 

moving itself more interesting than the group work which follows. If, on the other hand, pair 

and group work is a normal part of your teaching, students will move naturally, quickly and 

quietly to new positions providing they know what they have to do and understand that this 

is not an opportunity to waste time but a useful and enjoyable activity, 

The seating should suggest that students are encouraged to talk to each other: At the 

same time, it should allow for the removal of the teacher from a central, dominant role 

during certain activities. 

2. Stand up when you are directing activity 
in general it is only a good idea to sit down in a language class on two occasions: firstly if 

the students are doing something which, for the moment, does not involve you. The 

second occasion is if you are having a conversation or discussion with the class. If you 

remain standing, it is all too easy for you to dominate and inhibit the students. On such 

occasions, once you have introduced and started the act it is usually better to sit either at 

or on your desk. 
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For most activities in the language classroom it is important that the students can see you 

and in particular your mouth and eyes. This is much easier if you are standing. Standing 

also means you can see all the students clearly and can use your eyes and hands 

effectively. 

3. Look at the students 
There is no more certain way to lose the attention of your students than to take our eyes 

off them for long periods. This is not because they will get up to mischief if you are not 

looking, but because normal human contact frequently depends on, and is reinforced by 

eye contact. 

If you are standing, and your eyes are constantly moving over the class, everyone feels 

involved. Your eyes help your students concentration. 

Your eyes can be used instead of your hands to indicate who should answer a question. 

Whether something is right or wrong, to encourage, etc. If you can use your eyes 

effectively, you will find it easier to avoid using unnecessary language. 

It is particularly important to remember that the easiest way to check whether your 

students understand what you have said or what they have read or heard, is for your eyes 

to look at theirs. Any incomprehension or confusion will show in their eyes long before they 

tell you that there is a problem. 

4. Use your hands to encourage and direct students 
There are three main ways of showing students what you want — your voice, your eyes, 

and your hands. There are two main reasons for using your hands; — you avoid 

unnecessary language which can distract students and while remaining completely clear, 

your hands can be used to increase the pace of the lesson. 

A simple gesture can indicate who is going to answer a question or which pair of students 

should now read a dialogue. Simple gestures can also indicate that something is wrong — 

for example. Holding up one hand and shaking it from side to side — or that a student 

should repeat something — a circular rolling motion with one hand. 

 

 

Wrong      Repeat 
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Such gestures, used but not over-used, provide a reassuring structure for students and 

mean that you can indicate what is required from individual students, or even from the 

whole class, with a minimum of fuss. 

In directing the whole class the movement should be bold enough and decisive enough for 

all to see; in directing an individual student the gestures must be on a much smaller scale 

so that they appear invitations rather than authoritarian directives. 

5. Use the back of your hand to point 
If you point in the conventional way it can appear aggressive and inhibit students. Using 

the back of your hand to gesture is less intimidating and conveys an invitation rather than 

a directive. 

 
6. Use pauses to punctuate what you say 
Try to read the following: 

Listen to this example was she there yes she was listen again was she there yes 

she was but now listen to this does she know him yes she does notice in the first 

was she yes she was and in the second example does she yes she does if there's 

was in the question there’s was in the answer if there's does in the question there’s 

does in the answer listen again. 
It is very difficult to read anything if it is written like that. Writing is usually punctuated and 

the punctuation makes it easier to read. The exam shows clearly that the teacher is using 

language for different purposes: 

Listen again.   (Giving instructions) 

Does she know him? (Giving example) 

Notice, in the First…  (Commenting) 

If the teacher speaks “without punctuation” in situations like this, students will be very 

confused. One of the main ways to provide this “spoken punctuation’ is to make very short 

pauses before each change in the use of language. These pauses are an important 

feature of the way the teacher uses language in the classroom. 
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7. Vary your voice 

This does not mean speaking in a funny voice. It is important to mark the changes in why 

you are speaking. Pauses, stress and changes of pitch when you change from, for 

example. comment to instruction, will mean it is much easier to follow what you say. Even 

students whose level of English is not high can be taught in English providing the teacher 

does not use unnecessary language and providing the stream of speech is broken up by 

pauses and changes of voice. 

The example given above should be said in such a way that it sounds more as this 

example appears when spaced on the page like this: 

Listen to this example: 

Was she there? 

Yes she was. 

Listen again: 

Was she there? 

Yes she was. 

But now listen to this: 

Dose she know him? 

Yes she does. 

Notice. in the first, was she. Yes she was  

And in the second example does she. yes she does 

(Longer pause) 

if there’s (pause) was in the question. there’s was in the answer. 

if there's (pause) does in the question. there’s does in the answer. 

 

8. Keep your language to a minimum when students are doing something 

 

If you speak. students will usually listen. If you want to encourage your students to use 

language, it obviously means that once you have introduced an activity and made clear 

what is wanted, you must be prepared to keep quiet. There are several important 

implications: 

• Do not interrupt students unnecessarily while they are preparing something. 

• Do not dominate discussions yourself. 

• Do not tell students what they want to say. 
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• Do not use more language than is necessary to direct and control an activity. 

We have already noted that you can reduce the amount of unnecessary classroom 

language by using your eyes and your hands. Sometimes verbal comment is called for, but 

even then there are good and bad ways of doing it. Oral exercises are a particular 

problem. Compare these two versions: 

 

version 1 
T So we don’t just say ‘no’, we say “I’m afraid not.” Can you all say that together please. 

Are you ready? Altogether please. Everybody, “I afraid not.” 

C  I’m afraid not. 

T  Yes that was very good. Now, can you say it, please S1. 

S1 I’m afraid not. 

T  Yes, very good. That was good, yes. Now you please, can you say it please S2? 

 Version 2 
T  So not “no” but “I’m afraid not”. Listen – I’m afraid not. Say it together please. 

C  I’m afraid not.  

T  Again. 

C  I’m afraid not.  

T  (gestures to S1) 

S1  I’m afraid not.  

T  (gestures to S2) 

S2  I’m afraid not.  

T  (gestures No, and again) 

S2  I’m afraid not.  

T  (smiles, nods, gestures to S3) 

S3 I’m afraid not.  

T  Good, everybody. 

C  I’m afraid not.  

The secret is simple -  the verbal instructions are given using the imperative. This 

automatically avoids unnecessary language. The combination of gesture and the 

imperative ensures both clarity and a brisk lively pace. 
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9) Don’t commentate: 

It is essential to involve students in the learning process and discussion of classroom 

activities can often be valuable. Many inexperienced teachers, however, keep up a more 

or less non-stop commentary on their own activities. 

 Good morning everybody. Please sit down. Now this morning we are going to look 

at sentences like ….. I’ll put that on the board ….. Oh dear, some body hasn’t cleaned the 

board ….. Can anybody see the duster? Ah, there it is ….. just a moment now. I’ll just 

clean the board and then I’ll put the example on the board for you. (cleans the board) ….. 

Now, where was I? Ah, yes, I’ll just put the example on the board for you. 

 

There is another similar example which is very common: 

 

 Well, Now we’re going to read the text. I’ll read it first and then I want you to read it 

after me and then there are some questions after the text and when we’ve read it I’m going 

to ask you  the questions and you are going to answer them. 

 

Unfortunately, students never know whether what you are saying is important or not. Any 

commentary you give should be of help to the students, and not used either to reassure 

yourself or simply to fill up silence. 

 

10) Don’t be afraid of silence: 
teachers, keen to encourage their students to talk, often forget that silence also has a 

valuable part to play in language lesson. Constant language is tiring; students need time to 

think. collect their thoughts. make notes…etc. Silence is particularly desirable. 

a. When students are doing something individually - reading a text, completing an exercise 

or preparing a piece of work. if the teacher speaks during these activities, It breaks the 

students concentration. 

b. An individual is hesitating during an exercise, or looking for a word. Here,  teacher 

jumping in too soon makes the student lazy. The silent struggle to understand or recall is a 

natural part of language learning. 

c. In discussions the student sometimes needs time to formulate a thought and most 

important of all, if the teacher is constantly injecting ideas, students will soon sit back and 

expect the teacher to do the work. 
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d. Sometimes there should be silence for the sake of silence - if something heretic has 

been happing, there is to be a change of activity, Students need, for example, to get out a 

new book. A moment or two of silence in the middle of a lesson means that students can 

return with renewed concentration to the activity which follows. 

Because the room is silent, it does not mean nothing is happing The secret is a balance 

between activity and quiet moments for reflection. 

11. Don’t be afraid of noise 

 Many teachers may find colleagues and superiors who believe that the quiet class 

is the good class. Such a belief raises obvious difficulties if we are concerned to teach the 

spoken language 

 If the standard teaching technique involves the teacher questioning individual students 

one by one. In every lesson no individual student will answer more than two or three 

questions, each lasting a few seconds. If the student has 120 lessons in a school year, it is 

soon clear that each individual student will have only a matter of minutes for oral practice 

in any one year. 

 The conclusion is obvious — somehow or another, techniques must be used to 

increase the amount of student teaching time. This means that anyone who is making a 

serious effort to teach oral English must be regularly using choral word, pair work and 

group work. Unfortunately, if 30 students speak an the same time they make more noise 

than is ever heard in the traditional question and answer classroom. The reason they 

make more noise is because there is more constructive activity going on. 

 

12. Use pair work to increase student talking time — even if it seems chaos 
The language teacher must develop strategies for maximizing the amount of student 

talking time. Well-organized pair work is one of the most important ways of achieving this. 

To be “well-organized” the teacher must have given clear and explicit instructions and, 

while the pair work is taking place, the teacher should be moving around the room 

monitoring and if necessary guiding and correcting what individual pairs are doing. It may 

be necessary to write on the board an outline or model of what the pairs should be doing 

or some key words and phrases. 

After some time with the pairs working together, one or two pairs should be invited to 

‘demonstrate’ and, if necessary, after pairs have demonstrated, the teacher should add 

comments (both corrections of mistakes and suggestions for alternative, more natural, 

ways of saving things, then students should work in pairs again, possibly reversing roles. 
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Teachers worry that some of the pairs may not be doing the right thing, or will be using 

their native language. Because teachers are not satisfied that everyone is doing the 

correct thing, they are sometimes to drop pair work. It is important to remember that if half 

the class are not doing the right thing, that still means half the class are. As a result, 

instead of one or two students doing something useful while the others sit back, 10 or 20 

students are working constructively. Teachers must not drop pair work just because it is 

not successful for all students all the time. A moment’s reflection will serve to remind 

teachers that when traditional question and answer lessons are taking place there is no 

guarantee that these are working successfully for most of the students — the may be 

sitting there quietly, but that doesn’t mean everyone is working! 

Your pair work will be most effective if you: 
— Divide the group into pairs yourself and make sure that all students know who they are 

working with and which role they are to take. 

— Make sure everyone is clear about what they are meant to be doing. 

— Go round, listen, and check that they are doing it. 

— Stop the activity when it is clear that everyone is finished. Pair work is not an excuse for 

the teacher to sit back! 

Follow up the pair work with a demonstration or summary from one or more pairs. If it is 

not well done, correct and provide help and then ask students to do the same practice 

again. 

— Make a habit of it! 

13. Use group work to increase student talking time: 
Many, if not most! activities in the language classroom can he performed by the students 

working in groups. Working in this way means more students are directly involved: more 

students are talking while the teacher talks less: students can help each other: and not 

least, the atmosphere is more relaxed and conducive to good language learning. 

Group work must be well organized which means the teacher must have made the task. 

clear, as well as who is working with whom and for how long. Often it is a good idea to 

appoint one student in each group as “secretary’ — writing out the answers, or taking 

notes to report back to the whole group. Group work must always be followed by a general 

class activity when the results of the group work are reported to the whole group and 

commented on by the teacher. 
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